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The Weimar Republic and the Rise of Nazi Germany
Introduction
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Germany was not a ’ tate until the late ninetee

variations) lived in ma erent lands that had a varie
speakers lived in areas that are now part of
Hungary, ltaly, Liechtenstein, Luxembourg;,
of German nationalism took root, peop
region, religion, or class—rathenthar

form the first unified German

ry. Speakers of German dialects (regional language
of cultures, political systems, and economies. German
ent-day Austria, Belgium, the Czech Republic, Denmark, France,
d, Romaniaq, Russia, Slovenia, and Switzerland. Before the idea
call “German” today understood their identity based on their
ationality.” In 1871, many German-speaking lands joined together to
an Empire.

Note about Disturbing Content

eriod in history is marked by oppression and violence and it has had lasting repercussions for
ups. Please be advised that this text includes firsthand accounts of violence and descriptions of
warfare. It also includes detailed discussions of antisemitism and racism, and supports these discussions
with primary source evidence. As you read about this difficult history in the coming days, it is important to
be sensitive to your classmates and the ways in which this history might be a hard topic to study.

many
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Introduction

Introduction: Dancing on a Volcano

he Weimar Republic is named for the city of

Weimar, where German citizens wrote their
first fully democratic constitution in 1919. The
constitution was written shortly after World War
1(1914-1918) ended. World War I had a devastat-
ing impact on German people and it had a lasting
influence on German culture and politics.

Around the world, World War I also affected
many people’s ideas of how their societies should be
governed. In Germany, one response to the war was
the German Revolution of 1918, which established
a parliamentary republic (a type of democracy) for
the first time in Germany.

The Weimar Republic witnessed surges in
creativity, new freedoms, and political engage-
ment. It introduced Germans to constitutional
democracy, sparked new artistic movements, an
brought about long-lasting social reforms. It was
also marked by surges in antisemitism, co

theories, economic disaster, feelings of aif,
extremism.
€CWe are dancing on a volc

—Gustav Strese rman
chancellor an stet, speaking
in Germany? 3 about the
political an turmoil in Germany

ing the Weimar period

The Weimar Republic lasted until 19
ended when dictator Adolf Hitler a nd
antisemitic political party, thedNati alist
German Workers’ Party (N , wn as

the Nazis, came to power.

The Nazi Party’
to the outbreak of
Europe, a war ey, I
War I. In 1939

power ultimately led

T (1939-1945) in
ructive than World
many’s military invaded

r of conquest and expan-
ths, nearly all of Europe was at

t six years, the Nazi regime sys-
urdered six million Jews, hundreds of
of Roma, and an additional six million
other civilians in a genocide. The Nazi genocide
against Jews is referred to as the Holocaust. The ad-
ditional six million civilians the Nazis targeted and

Introduction Definitions
Democracy—Democracy is a political
system in which the population holds politi-
cal power. Citizens participate in government
decisions, either directly or through elected
representatives.

Antisemitism—Antisemitism is hatred
and discrimination directed at Jews or peop, '
perceiveddo be Jewish. ‘

Genocide is wid

acts intended t o n
r us,

TILE
v“ pa—a national,

. A state has sole control over
rritory and military.

tatorship—A dictatorship is a system
overnment in which one person, or a very
all group of people, holds all the power.
There are no checks and balances and no op-
position political parties. Elections either do
not exist or are unfair.

killed were people the Nazis considered inferior,
including Belarusians, Poles, Ukrainians, Russians,
Serbs, Slovenes, people with disabilities, gay men,
communists, and others.

The Nazis referred to their plan to eliminate
the Jewish population as the “Final Solution” to
what they called the “Jewish Question.” For de-
cades, historians have worked to explain how the
Nazis’ genocide of the Jews could have happened.
Meanwhile, individuals and societies continue to
seek lessons from the history of the Holocaust,
often vowing “never again”

This reading will explore how the Nazis came
to power. It will also introduce you to people,
places, and events before the Nazi era. You will
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Introduction

investigate how the Weimar Republic ultimately
led to the horrors of the Nazi era. But you will also
investigate the Weimar Republic in its own right,
as an era in which individuals were shaped by their
experiences, beliefs, and the places they lived. You
will see that people living in the Weimar Repub-
lic did not know the Nazis would ultimately seize
power. They also did not know that World War IT
or the Holocaust were on the horizon.

How can studying German individuals and cities
help us better understand the Weimar era?

As you examine the history of the Weimar
Republic, you will also encounter personal stories
about the different experiences and perspectives
of ordinary Germans. These perspectives will help
deepen your understanding of how the political
and social changes of the Weimar Republic affected
the lives of German people.

In addition to personal stories, you will expl i F 7 e
historical developments in three German cities in
greater detail. Exploring historical transfo
at the local level allows us to consider di
within and between places. These dj
reflect people’s varying perspectives
republic, democracy, and mo
ing these variations can he
complexity of social, politi

Cre(;m've Comm.ons CcCo .l 0 .Umverso\ Pu

e brave, steadfast German knight
gh'treacherous terrain past fearsome

ey associated the monsters with
enemies and considered the knight to be
ol of German nationhood.

xamines the end of the Weimar Republic, the rise
of the Nazi Party, and the widespread antisemitism
that led to the Holocaust.

As you read, consider the following questions:

« How did the devastation of World War I
—and the Treaty of Versailles ending the
conflict—affect Germany and the rest of

What is this reading about?
This reading focuses on t

many between the end of Wi

beginning of World War II.

Germany was an empire. After ar, it was a Europe?
totalitarian state tha ashed the devastation of o How did people of different religions,
World War II and th st. classes, genders, sexualities, geographies,

In the foll es, you will explore how and racial groups experience and shape
Germany after World War I, this time period?
ansform into a dictatorship. In o How did the changes of the Weimar era
d about political and economic influence Germany and the rest of the
shifts many that led to and characterized world—then and now?

Republic. Part IT addresses the social
and cultural changes of the period by exploring the
experiences of people who lived in three different
German cities—Berlin, Essen, and Munich. Part III

o Why were many Germans hostile to de-
mocracy during the Weimar Republic?

o What were some of the primary causes of
the Nazis’ rise to power in Germany?
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Part Il: Analyzing Interwar Photomontage: 3"
Art and the Weimar Era

Analyzing Interwar Photomontage:
Art and the Weimar Era

Obijectives
Students will: Analyze art from the Weimar
era as a historical source.

Understand interwar photomontage as an art
form.

Explore how photomontage in Weimar-era
Germany reflected and expressed social, political,
and cultural views and beliefs.

Assess the value and limitations of art as a
historical source.

Required Reading
Students should have read Part II of the
reading and completed “Study Guide: Facts and In-
formation—Part II” (TRB 21-22) or “Study Guid
Analysis and Synthesis—Part II” (TRB-23).

Resources
“Three Steps for Analyzing a P
(TRB-33)

“Additional Informatio
Each Image” (TRB 34-35)

Videos
The short videos for use with this
available at <www.choices.edu/wei

o “What can art reve or cur-

rent events?” (Ian A ssell)
o “Howdids tists in Germany re-
spond to W ar 1?” (Professor Frances

Tanzer)

. %. o about analyzing a work of
den Russell)

Int ssroom

tial Question—Write the essential
question on the board: “What can art reveal about
history or current events?” Play the video of Ian
Alden Russell answering the question, “What can

art reveal about history or current events?” Ask
students to explain what they think Russell means
when he says, “And those images weren't simple,
truthful representations of fact. They were interpre-
tations. They were expressions.”

Encourage students to explore the idea of art
as “interpretation” or “expression” of history or
current events. How can students tell when a
of art has a political or social perspectié

image on
an expression or

nges and new artistic movements
eimar Republic era? What new tech-
ere available to artists, and how did they
em? What events or new experiences were
tists responding to? What was artistic “modern-

“Interwar Photo ow availa
at <www.choices.e ism,;” and what distinguished it from previous
artistic movements?

Play the video of Professor Frances Tanzer
answering the question, “How did some artists in
Germany respond to World War I?” Tell students to
record three details from Professor Tanzer’s video
in their notes. Revisit the clip at 0:52, and encour-
age students to explain in their own words what
Professor Tanzer means by the phrase “new modes
of representation.” What historical event does she
say led artists to seek “new modes of representa-
tion™?

3. Analyze a Work of Art—Tell students they
will examine examples of a “new mode of repre-
sentation” from the Weimar Republic era—the
photomontage. Project the “What is photomon-
tage?” slide from the “Interwar Photomontage”
slideshow onto the screen and review its contents
with students.
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Next, tell students they will learn a method
of analyzing art used by art historians to better
prepare them to analyze the photomontages. Play
the video “How do you go about analyzing a work
of art?” by Ian Alden Russell. You may wish to play
the video a second time, pausing to review each
of Russell’s three steps (Describe, Deduce, and
Speculate) to analyze a work of art. “Deduction”
(to reach conclusions based on observation and
basic reasoning) and “Speculation” (to formulate
potential explanations, or hypothesize) may be
challenging words for some students, so you may
wish to review their definitions as well.

4. Analyze Photomontages— Analyzing inter-
war German photomontages may feel challenging
for students, so we have structured this lesson so
that teachers lead the class through the more dif-
ficult steps of “Deduction” and “Speculation””

First, decide which photomontage artworks
you wish to analyze together as a class. Time per
mitting, we recommend analyzing at least three.
Distribute one copy of “Three Steps for A

lyze to each student. Next, project t
first photomontage artwork onto the
tell students to record the arti
of the artwork on the wor
briefly review the artist’
as well. Instruct stu
quietly recording (
the image in the first

studen
pe eral minu
unique details abou
: Description” b

Next, lead the class through “Step 2:
tion” and “Step 3: Speculation,” instructi
to record major takeaways from th le
class analysis on the hando ee
steps for each additional ima analyze as a
class.

ing students through
tworks, use “Addi-
eachers about Each Image”

For assistance i
the process of ana
tional Informa

(which provides historical background and analy-
sis drawn from art historians) and the annotated
images located in the “Interwar Photomontage”
slideshow (which provide specific guiding ques-
tions focused on “Deduction” and “Speculation”
that you may wish to use during the lesson).

5. Concluding Discussion—Ask students to
reflect on the three steps for analyzing a work of
art. What did they find easy? What was most chal-
lenging? How so? Were students able to identify
clear political, social, or cultural “messages” in
photomontages on their own? If not, what did

as adist
» /
t and, whatdi out Wei-
iety from s that text sources
might not have w? Conclude by

viewing wi e of the major take-

th
aways from t cher=led analysis of the artworks
and ho@ 0 Weimar-era society.

r

ts should read Part III and complete
uide: Facts and Information—Part III”

( 36-37) or “Study Guide: Analysis and Synthe-
is—Part III” (TRB-38).

Extra Challenge

Ask students to create their own photomon-
tages. Either digitally or on paper, have students
use the techniques of photomontage to create an
artwork that reflects or comments on their own
time and place. Ask them to consider perspective,
audience, and ways to manipulate images and texts
to convey a tone and a message. Have students
write artist statements that explain their process,
the choices they made, and their intended message.
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Three Steps for Analyzing a Photomontage

Instructions: Examine the photomontages from the Weimar era and follow your teacher’s directions. List at
least six details about the artwork in “Step #1: Description.” For “Step 2: Deduction” and “Step 3: Speculation,’
record major takeaways from the class discussion analyzing the artwork.

Artist’s name:

Title and year of work:

Step 1: Description

What do you see? In the space below, provide at least six details about t age. Be specific! ’
1. N
2. a

S8

Step 2: Deduction
What can you conclu

ific elements i

9

ed on observation and reasoning?

Step 3: Specul
What political, ¢
ist’s messa

a
&ial ideas do you think the image is trying to show? What do you think is the art-
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Additional Information For Teachers about Each Image

Note: For each image, there is information about the artist and the artwork as well as some possible inter-
pretations of the work. Like all art interpretation, these comments are subjective and not intended to exclude
other interpretations.

Slide 1: Marianne Brandt, Our Unnerving City
Marianne Brandt was a painter, metalworker, designer, and artist who attended the Bauhaus School.
Brandts sleek metal designs—lamps, teapots, and other housewares—are famous, but her photomontages are
not. This collage presents a fragmented and unsettling vision of a city. Disparate architectural elements—fro
towering recently-built skyscrapers and modernist housing developments to ancient caves—are juxtapose
This juxtaposition highlights the differences and creates a sense of disori¢ntation. The positioning o
image fragments draws both the eyes of the viewer and the subject ard the center of t
may reinforce the image’s overall “unnerving” feeling.

A “New Woman” with a short haircut stares out at the vi ds’in contrast to a

Ve nature
were influenced
ther Weimar-era

e. The placement of the
ements are holding the
and a car with its top down
ologies may eventually break
cked downward toward the “un-

or into the center of the image. This contrast may serve
of German colonialism in Africa, or comment on h
by Germany’s colonizing projects. Brandt selecte
magazines that discussed the post-World War I

city—and thus modernity—together.
seem poised to “escape” the image, i
down barriers between societies. Fi
nerving city” may represent t

Slide 2: Alice Le

many), Lex-Nerling e rejected other forms of art that were popular at
ake social statements. In her memoir she wrote, “All of
[my] work was concerned wi i tering the lives of people. Nothing seemed more senseless to me

than painting abstract pictures for sn when the masses were suffering more than ever.” She de-
signed her works to illustrate the p orkers earning low pay for repetitive jobs that allowed for very little
humanity. In “Work, Work, . nce, images of a faceless laborer tightly grasping a piece of bread

are positioned in a circle aro image of factory machinery. A more relaxed, leather-gloved hand holding

a stopwatch—likely representing strial capitalists or factory managers—hovers ominously over everything,
implying workers’ al o eat (and house and clothe themselves, etc.) in a capitalist system was at the whim of
industrial and financ ho prioritized profits over people.

tfield, The Meaning of the Hitler Salute: Little Man Asks for Big Gifts
eld was a member of the KPD since its founding in 1919. He was also an early member of the

" Heartfield created this image for the front cover of the popular Workers’ Illustrated Magazine
of his most famous anti-fascist and anti-Hitler pieces. The difference in size of the two figures in
the image'emphasizes the idea that Hitler was beholden to the wealthy industrial capitalists who helped finance
his campaigns. Many of these same industrialists owned the factories where much of the magazine’s working-
class readership worked. Moreover, Heartfield’s portrayal of Hitler as a “small figure” served to challenge Hitler’s
self-constructed image as a powerful figure. The suggestion that the “meaning” of Hitler’s open-handed Nazi
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salute was, in fact, a bid for money from wealthy capitalists likely resonated with many readers of the maga-
zine—many of whom were, like Heartfield, members of the KPD.

Slide 4: John Heartfield, Germany, Germany Above All
Heartfield and his brother opened a publishing house in 1917. For many years Heartfield was responsible
for the design of book covers they published. This cover illustrates a book that Kurt Tucholsky wrote and John
Heartfield illustrated with photomontages. The book, called Germany, Germany Above All, was a satirical
guidebook to Germany. “Germany above all” was also a phrase in the German national anthem, “The Song of
Germany.” Especially during the Nazi period, these words suggested a call for domination of other countries.
Tucholsky, like Heartfield, was an anti-fascist. Both likely hoped this book would help convince readers of the
dangers of fascism, militarism, and social injustice, and thereby influence them to vote against fascist partie
like the Nazis. The book criticizes what Tucholsky saw as the anti-republican elements of Weimar so?*ty.
included wealthy elites (symbolized by the top hat), militarists (symboli y the helmet under the t
and the medals at the figure’s neck), and the bourgeoisie (symbolize and collared shir,
white, and red flag of the German Empire hides the figure’s face, g nationalists ¢
motivations behind the “colors of the flag” Tucholsky’s book ery successful. Ho

al

of

Raoul Hausmann, born in Vienna, moved t i p the Dada move-
ment. Hausmann wrote frequently for the Weima: e ) and worked closely
with John Heartfield, among others. Like iti ilitarism and the bourgeoisie,
but he frequently also addressed the e an attaching mechanical devices
to heads in his artwork. The Russia i n for “Tatlin At Home” Haus-
mann found the image of the ce erican magazine. He later wrote that
it made him think of Tatlin was inspired to replace the man’s head
with machines.

The mechanical- i ; nded by a jumble of seemingly random

organs. These elements may represent the imagined
thoughts of the “Tat ure. Another interpretati hat these seemingly unrelated elements are con-
nected by their status aseut-and-pasted” indages taken from mass-media productions (such as magazines).
This perhaps implies that Tatlins identitywers in the modern world, is forged through consumption of

mass media. Still another interpretati is artwork as a whole is “anti-art,” a term used by Dadaists to
“ ss” art in order to challenge the authority of leading art figures and
daism can also be seen as a broader criticism of powerful figures
sing the destruction of World War I.

describe their attempts to cre
institutions to define the me
and institutions for their rolé
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